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INTRODUCCION

La Universidad de Cérdoba se honra en volver a organizar y acoger en su
Rectorado la octava edicion del Congreso Internacional sobre Educacion
Bilingle, que ya se ha convertido en una referencia nacional e internacional en
el area, y que cuenta con ponentes y participantes de renombrado prestigio y

relevancia.

Hoy mas que nunca, la celebracién de este congreso se convierte en un evento
imprescindible para la comunidad cientifica y educativa internacional.
Organizaciones nacionales e internacionales (UNESCO, OCDE, Consejo de
Europa, MECD y Junta de Andalucia, entre otras) apuntan hace ya tiempo la
importancia crucial de la educacion bilingue para el entendimiento de los pueblos
y para el establecimiento de la convivencia. Cada vez mas, por tanto, la
educacion bilingle se vertebra como un factor crucial en el sistema social, que
contribuye positiva y decididamente al avance cientifico, al desarrollo personal

del individuo, y a la mejora de las posibilidades laborales de la poblacion.

Desde la Universidad de Codrdoba, junto con el resto de las instituciones
colaboradoras y organizadoras, estamos convencidos de que este VIII Congreso
Internacional sobre Educacion Bilingue se convertira, un afio mas, en un espacio
compartido y de intercambio de experiencias e investigaciones encaminadas a
promover el desarrollo de la educacion bilingue a través de la investigacion en la

accion, asi como de la difusiéon de sus resultados.

La Universidad de Coérdoba es vuestra casa; sentios en ella y hacednos

participes de las conclusiones a las que llegue este Congreso.

El VIII Congreso Internacional sobre Educacion Bilingie ha contado con un
comité cientifico de reconocido prestigio y con un sélido comité organizador que

se detalla a continuacion.
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CONFERENCIAS PLENARIAS

En lo que respecta a las conferencias plenarias, las personas que asistieron al
CONFBE pudieron escuchar a personas expertas de reconocido prestigio
nacional e internacional. Se detallan a continuacién las conferencias plenarias

que se celebraron en el marco del Congreso.

CONFERENCIA PLENARIA
Do Coyle (University of Edinburgh) & Ofelia Garcia (City University of New York)
“Bilingual Education, CLIL, Plurilingualism and Translanguaging”

Modera / Chair: Maria Elena Gémez-Parra (Universidad de Cérdoba)
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Ricardo Otheguy (City University of New York)
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“Tales of Ladino by Sephardi Jews in Bulgaria”

Moderan / Chairs: Peter Mollov & Enrique Soria Mesa (UCO, Laboratorio de
Estudios Judeoconversos)

CONFERENCIA PLENARIA
Aidan O’'Toole (Trinity Spain-Portugal) “Assessed Performances in English — A
Watershed for Teaching Young Learners”

Modera / Chair: Maria Elena Gémez-Parra (Universidad de Cérdoba)

CONFERENCIA PLENARIA
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Language Learning and Bilingual Education from
a Diachronic Perspective: Three Historical Miniatures
Leonor Maria Martinez Serrano

University of Cérdoba (Spain)
leonor.martinez.serrano@uco.es

Abstract

In an increasingly globalised world, education systems are trying to implement
effective dual-focused approaches that provide students with high-quality
language and content learning. Nihil novum sub sole. Bilingual education and
language learning are as old as humanity. A diachronic approach to the study of
how humankind has gone about learning and using languages to learn different
academic disciplines reveals that a sui generis proto-CLIL was cultivated in
Roman schools where Greek was used as a language of instruction in the 1st
century CE. Stoic philosopher L. A. Seneca’s experience as a language learner
is a case in point. As a child, he was taken to Rome by his father to receive a
humanistic education where languages played a role of paramount importance.
Centuries later, in Renaissance Europe, talented humanists such as Erasmus of
Rotterdam learnt languages to expand their knowledge in disciplines that opened
up new vistas to new territories. In the twentieth century, an abundance of
examples show that language learning and bilingual education were signs of a
well-rounded education amongst intellectuals and men of letters. American poet
Ezra Pound taught his daughter, Mary de Rachewiltz, classical and modern
languages to instill in her the sense that not everything that is worth reading is
written in a single tongue. The methods he used to teach her German and
classical Greek are expressive of the cosmopolitanism that pervaded his thinking
and his conception of literary tradition, whilst they anticipate our current views of
the communicative approach, CLIL teaching, and translanguaging.

Keywords: bilingual education, language learning, proto-CLIL, translanguaging
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Exploring Extremaduran Primary-school Teachers’

Beliefs: beyond linguistic and pedagogical competence

Irene Castellano Risco
English Department, Universidad de Extremadura, Badajoz, Spain

ircastellano@unex.es

Abstract

In the last few decades, we have foreseen the sudden emergence of the Content
and Language Integrated Learning approach in Europe. The implementation of
this approach has drawn the attention of different research fields, attempting to
explore and identify its main implications on the teaching practice and on the
different agents taking part in the teaching-learning process. Considering the
speed with which the approach has spread, it is essential to gather information
about its actual situation and stakeholders’ current needs and teachers’ beliefs
may constitute an informative source of information. In this respect, an emergent
and quite prolific branch of research has focused on the main thoughts, problems,
concerns, and difficulties CLIL stakeholders (teachers, students, parents, and/or
school staff) may encounter (see, for example, Pena Diaz & Porto Requejo, 2007;
Alejo-Gonzalez & Piquer-Piriz, 2010 or Brady & Garcia Pinar, 2019).

This study aims to present a qualitative piece of research on the possible impact
of CLIL training and experience on CLIL teachers’ beliefs. Four CLIL primary-
school teachers in Badajoz (Spain) were interviewed with a 19-item open-ended
questionnaire adapted from Pérez-Canado (2021), Alejo Gonzalez and Piquer
Piriz (2010) and Ortega-Martin et al. (2019). The questionnaire was built upon
five areas of interest: (i) background to elicit information about the informants; (ii)

participants’ training, (iii) methodology employed in the classroom, (iv) beliefs
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about the implications of CLIL programmes on learners, and (v) final remarks. In
general, little differences have been shown among the respondents’ answers, as
results suggest that participants feel ready to teach in CLIL programmes and that
they are pretty sure of the virtues of CLIL and the benefits it implies for L2

development, especially when it comes to lexical competence.

Palabras clave: CLIL; primary education; qualitative analysis, teachers’ beliefs

Referencias

Alejo Gonzalez, R., & Piquer Piriz, A. (2010). CLIL teacher training in
Extremadura. A needs analysis perspective. In D. Lasagabaster & Y. Ruiz
de Zarobe (Eds.), CLIL in Spain. Implementation, Results and Teacher
Training. (pp. 219-242). Cambridge Scholars Publishing.
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Pena Diaz, C., & Porto Requejo, M. D. (2008). Teacher beliefs in a CLIL
education project. Porta Linguarum, 10, 151-161.

Pérez Cafiado, M. L. (2021). CLIL-ising EMI: An Analysis of Student and Teacher

Training Needs in Monolingual Contexts. In C. Hemmi & D. L. Banegas

(Eds.), International Perspectives on CLIL.
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What Do CLIL Teachers Have Cognitions about?
Implications for Teacher Education and for Successful

CLIL Implementation

Maria Paz Azparren Legarre
Universidad Publica de Navarra

mariapaz.azparren@unavarra.es

Abstract

Quality teaching practice comes highly determined by teacher beliefs, and is
associated to congruent beliefs/practice relationship (Agostinetto & Bugno, 2020;
Borg, 2017). For CLIL teachers, teaching in an FL may provoke a state of
psychological tension (Guerra & Wubbena, 2017; McGrath, 2020) since their
beliefs about content teaching and learning are constantly being challenged
(Bonnet & Breidbach, 2017; Cammaratta, 2010; Moate, 2011). Therefore,
knowing what these teachers may have cognitions about seems essential in order
to design appropriate teacher education programmes that target the core of their
needs.

In order to investigate what the cognitions of CLIL teachers may be that are so
decisive for the effective implementation of the approach, a qualitative study was
conducted with six in-service CLIL teachers during a CLIL teacher education
programme. Data was collected by means of semi-structured interviews. Results
allowed to elaborate a CLIL teacher cognition framework, and showed that
teachers may have cognitions about the following areas: schooling (CLIL
teachers have no frame of reference), identity (they do not see themselves as
CLIL teachers), professional learning (they need CLIL teacher education for
professional security as teachers, and for implementing quality CLIL teaching

practices), pedagogy (CLIL vs CLIL absence), contextual factors (they still hinder
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CLIL success and prevent teachers from implementing teaching practices
congruent with their beliefs), and language (language of instruction and academic
literacies). These cognitions proved themselves to challenge and weaken
teachers and their CLIL teaching practices on a regular basis.

This study has important implications for CLIL teacher education and for the
successful implementation of the approach. CLIL teacher development
programmes need to succeed at shaping teachers’ beliefs for teachers to become
effective CLIL practitioners who are willing to apply CLIL principles in a conscious
way, and for learners to experience significant learning of the subject matter and
the FL.

Keywords: CLIL teachers; CLIL teacher beliefs; CLIL teacher education; CLIL

implementation

References

Agostinetto, L., & Bugno, L. (2020). Towards congruence between teachers’
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Analisis de construcciones de pretérito Imperfecto
en portugués brasilefo y en espaiiol

para la ensefnanza de segundas lenguas

Natalia Duarte Marcao
Programa de P6s Graduagao em Linguistica, Universidade Federal de Juiz
de Fora, Juiz de Fora, Brasil

natalia.duarte@estudante.ufif.br

Tiago Timponi Torrent
Programa de P6s Graduagao em Linguistica, Universidade Federal de Juiz
de Fora, Juiz de Fora, Brasil

tiago.torrent@ufif.br

Resumen

Este trabajo tiene como objetivo presentar un analisis construccionista de la
flexion verbal en portugués brasilefio (PT-Br) y en espanol (ES) para contribuir
con la ensefianza del espafiol como lengua no materna basada en el

Constructicon de la FrameNet Brasil (FN-Br).

La descripcion y modelado de las construcciones de Pretérito Imperfecto en PT-
Bry en ES se justifica pues, aunque estos idiomas sean relativamente cercanos,
también tienen especificidades importantes que deben abordarse con base en la
Gramatica de Construcciones. Dado que la gramatica tradicional no puede cubrir
ciertos aspectos de las lenguas, como podemos ver en la traduccion presentada

en el ejemplo (1) en la que se tuvo que adaptar la traduccion de ES a PT-Br.
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(1) Original en espanol: La casa donde estuvo la pension seguia siendo
la misma, pero nadie dio razon de Maria Bella.
Traduccién al portugués brasilefio: A casa onde ficava a penséo

continuava a mesma, mas ninguém sabia nada de Maria Bella.

La adaptacion entre el verbo en espafiol en Pretérito Perfecto “estuvo” para en
portugués brasilefio en pretérito Imperfecto “ficava” ocurre mismo que en PT-Br
se tenga una forma de Pretérito Perfecto “esteve” que seria correcta con base
en la gramatica tradicional, sin embargo, no es una construccion usual en la
lengua PT-Br en este contexto, asi se cambio para que esta construcciéon suene

mas natural a los hablantes nativos de PT-Br.

Como el Constructicon es un recurso computacional en el que se modelan varios
aspectos de las construcciones gramaticales de una lengua particular (Torrent,
2018) él puede contribuir positivamente a la ensefianza de una lengua como
segunda lengua (L2) (Loenheim et al., 2016; Hakansson et al., 2021). Por lo
tanto, proponemos el mismo para la ensefianza del espafiol como L2 para

estudiantes brasilenos utilizando el Constructicon de la FN-Br.

Palabras clave: construcciones de pretérito imperfecto del portugués brasilefio
y del espafol; ensefanza de segunda lengua; gramatica de construcciones;

constructicon; framenet Brasil

Referencias

Hakansson, Camilla et al. Language learning and teaching with Swedish
FrameNet++: Two examples. The Swedish FrameNet++, 2021.
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Loenheim, Lisa et al. Constructicography meets (second) language education:

On constructions in teaching aids and the usefulness of a Swedish
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Los Espacios Virtuales para la Mejora de la Expresidn
en Lengua Inglesa. Educacion bilingue para pueblos

indigenas en Ecuador

Fatima Elizabeth Palacios Briones
Escuela Superior Politécnica Agropecuaria de Manabi, Ecuador

fpalacios@espam.edu.ec

Déborah Valerie Montesdeoca Arteaga
Escuela Superior Politécnica Agropecuaria de Manabi, Ecuador

deborah.montesdeoca@espam.edu.ec

Resumen

La diversidad cultural y linglistica de Ecuador se ve reflejada en las escuelas,
punto de encuentro de los diferentes grupos. El objetivo de este estudio fue
analizar los curriculos del sistema de educacion intercultural bilingle en el pais
que corresponden a herramientas curriculares que fomentan el desarrollo de la
interculturalidad en los procesos de ensefianza y aprendizaje y fortalecer una
educacion intercultural para todos los ecuatorianos que garantice la inclusion
educativa y reduzca la desercidén escolar y, sobre todo, para hablar de una
educacion de calidad universal. La estrategia metodoldgica responde a un
paradigma mixto (cuantitativo y cualitativo), sistematizada mediante los métodos
del analisis documental, estadistico y observacioén cientifica; en primer lugar, se
han analizado los curriculos vigentes de las lenguas reconocidas como
ancestrales y posteriormente se estudiaron los conceptos implicados. Los
resultados muestran que en el disefio de los curriculos han considerados los
siguientes ejes: la habilidad, el saber y conocimiento, la profundidad o del saber

y los contextos del aprendizaje. A manera de conclusion se reconoce que hay
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fortalezas en los curriculos, sin embargo, la educacion no esta ajustada a sus
necesidades por lo que, invita a un dialogo horizontal, esto deberia ser un

esfuerzo conjunto entre los actores sociales, incluidos los docentes.

Palabras clave: curriculo, diversidad linguistica; educacion bilingle, educacién

intercultural, lenguas ancestrales.
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Los desafios de la educacién intercultural bilingue

en el nivel superior de Ecuador

Fatima Elizabeth Palacios Briones
Escuela Superior Politécnica Agropecuaria de Manabi, Ecuador

fpalacios@espam.edu.ec

Déborah Valerie Montesdeoca Arteaga
Escuela Superior Politécnica Agropecuaria de Manabi, Ecuador

deborah.montesdeoca@espam.edu.ec

Resumen

El sistema de educacion intercultural bilingtie de Ecuador garantiza la utilizacion
de la lengua principal de la nacionalidad respectiva y el espafiol como idioma de
relacion intercultural, bajo la rectoria de las politicas publicas del Estado y con
total respeto a los derechos de las comunidades, pueblos y nacionalidades. Por
lo tanto, el objetivo de este trabajo fue analizar la forma en que la educacion
intercultural bilingle se ha desarrollado en el sistema de educacion superior
ecuatoriano, enfocado en lo que contempla la Constitucion de Ecuador, articulo
347 y lo que se ejecuta en las universidades, especificamente el caso de la
Escuela Superior Politécnica Agropecuaria de Manabi (ESPAM). El estudio es
eminentemente tedrico y la metodologia ha sido de enfoque cualitativo. Se
analizo las politicas nacionales en cuanto a la interculturalidad y pluralidad en los
procesos educativos; y como se han implementado en el contexto universitario.
En términos generales las universidades recién estan poniendo en practica la
promocién de la interculturalidad y la pluralidad en los procesos educativos;
aunque algunas con mas experiencias que otras y, en consecuencia, con

mejores resultados. En conclusion, las universidades trabajan de acuerdo a
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curriculos académicos, sin considerar realmente, las diferencias culturales de su

alumnado.

Palabras clave: educacién bilingle intercultural, educacion superior, identidad

cultural, pluralidad.
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Abstract

In this paper, we aim to present a practical example of the use of dialogic
dynamics in order to promote deeper learning as well as to involve students in
democratic and intercultural practices in bilingual contexts. In 2013, the Council
of Europe undertook the challenge of creating a reference framework with the
intention of helping member states introduce an education based on
competences for democracy and intercultural dialogue. The resulting document,
the Reference Framework of Competences for Democratic Culture (RFCDC),
was published in 2018. This framework mirrors the structure of the widely known
Common European Framework of Reference for Languages (CEFR) by
presenting a series of competences and their performance descriptors. The
RFCDC also emphasizes the importance of linguistic, communicative and
plurilingual skills. The link between these two key frameworks was further
stressed when, in February 2022, the European Union published
recommendation CM/Rec(2022)1 about the key role of education for the
development of responsible societies with committed and informed citizens, citing

the frameworks as central to the provision of both conceptual and practical
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support for plurilingual and intercultural education. Throughout this work, the
potential of the RFCDC in the development of curricula in bilingual settings is
explored, taking into consideration the current educational shift from Content and
Language Integrated Learning (CLIL) towards Pluriliteracies. Furthermore, the
overlapping features of RFCDC and the CEFR-Companion Volume (in which
descriptors related to plurilingualism and pluriculturalism are developed) are
portrayed as a valuable opportunity to interweave key attitudes, skills, values,
and knowledge and critical understanding into daily teaching and learning
processes. As a final point, a practical illustration of the potential of dialogic
practices for the development of intercultural competences in the bilingual

classroom will be provided.

Keywords: Bilingual Education; Dialogue; Intercultural Competences; CLIL;

Pluriliteracies
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Resumen

En un mundo cada vez mas globalizado y donde nadie parece dudar ya de la
enorme importancia del dominio de idiomas extranjeros, la inmersion linguistica
se presenta como una opcién muy atractiva para aquellos que desean dar un
impulso a su proceso de aprendizaje por medio de estancias en lugares en los
que poder establecer contacto directo con hablantes nativos del idioma en
cuestion, ya sea desplazandose a otro pais o participando en programas
especificos (por ejemplo, campamentos de verano) en los que solo se hable

dicha lengua.

En efecto, el interés que suscitan los programas de inmersion linguistica no
resulta en modo alguno sorprendente, dados los multiples beneficios que
reportan a los estudiantes de idiomas, que ven cémo su nivel en la LE mejora a
buen ritmo debido, fundamentalmente, al gran incremento del grado de
exposicién al idioma, lo cual se traduce no solo en multiples oportunidades de
practicar la lengua, sino también en la posibilidad de hacer esto en todo tipo de

situaciones reales y con hablantes nativos.

Con el fin de contribuir a comprender mejor este tipo de aprendizaje, el presente
trabajo ofrece un analisis de las impresiones de un grupo de estudiantes

espanoles de inglés como LE (nivel B1) en relacidon con los efectos que
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experimentaron tras su participacién en un programa de inmersion linguistica de
tres semanas de duracion en Reino Unido, en el que los sujetos fueron
integrados en un centro escolar (donde, ademas de asistir a clase, realizaban
diariamente actividades deportivas, sociales y culturales) y convivieron con

familias de acogida.

Los resultados del andlisis efectuado revelan un elevado grado de satisfaccion
en los participantes de nuestro estudio, quienes encontraron enormes
diferencias entre el aprendizaje en contexto de inmersion linguistica y aquel al
que estaban habituados (Unicamente por medio de la instruccidon en centros

educativos), tal y como se refleja en el presente trabajo.

Palabras clave: aprendizaje de L2; ensefianza de L2; factores de aprendizaje;

inmersion linguistica; aprendizaje natural
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Resumen

En las ultimas décadas hemos podido comprobar cémo se ha ido concediendo
cada vez mas protagonismo a los factores individuales del aprendizaje. En
efecto, cada vez parecemos ser mas conscientes de que todos aprendemos de
una forma distinta, en funcion de multiples condicionantes (como nuestra
personalidad, nuestro grado de motivacion, o nuestras aptitudes linguisticas) que
nos definen como aprendices individuales y diferenciados del resto.

En este contexto se hace especialmente relevante el estudio de las llamadas
estrategias de aprendizaje, pues desempefian un papel fundamental en la
adquisicion de L2, al tratarse de una herramienta muy valiosa de la que pueden
servirse los aprendices de idiomas con el fin de mejorar su rendimiento en la
lengua que tratan de aprender. La investigacién en este campo se torna, pues,
esencial, dado el gran potencial de dichas estrategias como elemento facilitador

del proceso de aprendizaje.

Asi, con el objetivo de contribuir a un mayor conocimiento en este campo, el
presente trabajo se centra en el estudio de la frecuencia con la que las diferentes
estrategias de aprendizaje son empleadas por un grupo de estudiantes
espanoles de 4° de la ESO que aprenden inglés como LE. Para ello, se

administré a los sujetos el SILL (Strategy Inventory for Language Learning),
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conocido cuestionario disefiado por Rebecca Oxford para determinar la

frecuencia de uso de estrategias de aprendizaje de idiomas.

El analisis de los datos obtenidos revela que existen considerables diferencias
en lo que se refiere al nivel de utilizacidn de las diversas estrategias por parte de
los alumnos que participan en el estudio. En efecto, mientras que algunas
estrategias son ampliamente aplicadas por practicamente la totalidad de los
sujetos, otras parecen tener una presencia unicamente testimonial en su proceso

de aprendizaje.

Palabras clave: aprendizaje de L2; aprendizaje auténomo; diferencias
individuales; estilos de aprendizaje; estrategias de aprendizaje
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Abstract

The objective of this study is to analyze how Secondary Education students argue
in different languages in the field of Natural Sciences. Arguments are becoming
increasingly common in science curricula (Polias, 2016). According to the
Pluriliteracies Teaching for Deeper Learning (PTDL) approach, "arguing science"
is one of the four domains students need to master in order to become experts in
the subject specific literacy (Meyer & Coyle, 2017). Cognitive Discourse
Functions (CDF) have been defined as the integration between cognitive and
linguistic processes, as the CDFs can be understood as the crystallization of
cognitive-linguistic patterns of some situations which are very common in the
learning process, such as arguing (Dalton-Puffer, 2013, 2016). Content and
language integration (Llinares et al., 2012) remains a challenge in multilingual

education (Cenoz, 2015). A total of 70 students (age range 13-14) from 3 schools
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participated in this study. Data collection was conducted in the subject of Natural
Sciences, a subject taught in Basque in the three schools. Students covered a
regular school unit aimed at critically taking a stance on renewable energies, in
which focus is mainly placed on subject specific content. Each participant was
asked to produce 6 written texts: 2 in Basque, 2 in Spanish and 2 in English. One
in each language before working on the content and the remaining 3 texts right
after the unit. The written texts were analyzed following Toulmin's (1958)
argument's pattern. The preliminary results from the pre-test seem to indicate that
students produce arguments in the three languages using similar argumentation
patterns across the three languages. Those arguments are comprised of claims
and data. However, few students use warrants or rebuttal structures in their
argumentation. The first analysis of the post-test revealed that after covering the
unit there does not seem to be a significant improvement in students' patterns of
argumentation. This leads us to the conclusion that attention should be placed on
"both the cognitive structure of the content and the language used to express and
demonstrate understanding" (Coyle and Meyer, 2021:81)

Palabras clave: argumentation; subject literacies; writing; natural sciences
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Abstract

CLIL in Japan has been developed for the past 10 years or more, and it is 5 years
or more since the Japan CLIL Pedagogy Association (J-CLIL) started. CLIL
teacher education focusing on the Japanese or non-European context is the next
stage for update CLIL pedagogy. So we have established CLIL Institute for
Teacher Education (CLIL-ite) and started the CLIL Teacher Education Program
(CTEP) this year. The program includes online courses, workshops and
seminars. It issues the certificate demonstrating a CLIL practitioner and
supporting CLIL pedagogy. The CTEP curriculum is composed of 6 modules
(Module 1: CLIL teaching methodology, Module 2: CLIL lesson study, Module 3:
CLIL classroom management, Module 4: CLIL classroom activities, Module 5:
CLIL classroom language use, and Module 6: ELT and CLIL pedagogy). Although
CLIL is gradually popular in Japan, there are no proper and stable CLIL teacher
education systems. We have just conducted part of online classes, workshops,
and a seminar in Finland so far. Most participants are satisfied with the content,
but we realize that the program will be revised and meet the needs. We will try to

develop better CLIL teacher education systems in non-European contexts.

CLIL-ite: https://www.clil-ite.com

Keywords: J-CLIL, CLIL teacher education program (CTEP), CLIL pedagogy
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Resumen

Son numerosos los estudios (Tamayo, 2016; Lertola, 2018; Talavan, 2019) que
han demostrado la validez y la eficiencia del uso de la traduccion audiovisual
para la adquisicion y aprendizaje de una lengua extranjera. La implementacion
de recursos tecnoldgicos en el aula mediante el subtitulado para personas sordas
evidencia la motivacién del alumnado (Diaz-Cintas, 2012; Talavan, 2013, 2019)
y desarrolla sus destrezas linglisticas y creativas. Con la intencién de fomentar
el aprendizaje linguistico a través de aspectos culturales de manera creativa, se
ha planteado un proyecto en el ambito de la adquisicion de competencias propias
de la traduccién y la accesibilidad audiovisuales que se basa en la ensefanza
del subtitulado para personas sordas, con el propdsito de mejorar la comprension
auditiva de un idioma extranjero, al mismo tiempo que la produccion escrita y
creativa. Para ello, en el marco de un curso de subtitulacion para personas
sordas interlinglistica impartido a estudiantes universitarios, se llevara a cabo la
propuesta que se presenta en este estudio, que consiste en la visualizacién de
un videoclip de animacidon que presenta una gran variedad de referencias
culturales y efectos sonoros, entre otros retos, para que el alumnado lleve a cabo
la traduccién al espafiol a la vez que ponga en practica el subtitulado para
personas sordas, teniendo en cuenta los aspectos técnicos y linguisticos de esta
modalidad de traduccidn y accesibilidad audiovisuales.
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Resumen

This paper is aimed at presenting InnoDAT, an innovative project based in the
use of Audiovisual Translation (AVT) for teaching and learning languages. It is
framed in the TRADILEX Project, a Spanish state-funded competitive call aimed
at demonstrating the applicability of AVT tools and techniques for teaching and
learning languages. This paper constitutes a presentation of an innovative project
designed to learn Spanish as a Second Foreign Language in an Italian Higher
Education context. The project consists of six Learning Units based on the AVT
modality: subtitling for the deaf and hard-of-hearing (SDH-LU) in which all
language skills are considered equally. Authentic materials have been used and
adapted according to CEFRL level B2 (Council of Europe, 2001) to learn Spanish
in an ltalian context. The method used is based on the resources developed by
researchers of the TRADILEX Project (Couto-Cantero et al., 2021; Talavan &
Lertola, 2022). The AegiSub programme has also been used to generate subtitles
in some of the activities. The project has also been designed to be virtually
completed by the participants fostering, autonomous and meaningful learning
and both Communicative Language Competence and Digital Competence. The
expected result will be the set of 6 SDH Learning Units (SDH-LU), which will be
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put into practice in short analysing data to demonstrate the applicability of the
Didactic Audiovisual translation (DAT) as a means to learn languages in
educational settings. Thanks to this innovative proposal, the Communicative
Language Competence and Digital Competence are expected to increase among
participants as well as motivation and and meaningful learning. Preliminary
findings show that the SDH-LUs designed seem to be appropriate to the B2 level,
and they can be considered an interesting innovative option to improve language
learning. In the discussion section, the authors have compared previous research
(Couto-Cantero et al., 2021; Talavan & Lertola, 2022) contrasting this proposal
with former ones. The suitability of this project will be demonstrated once it has

been completed by participants and analysed by these researchers.

Palabras clave: Didactic audiovisual translation (DAT), innovation; foreign
language learning (FLL); subtitling for the deaf and hard of hearing (SDH);

Spanish as a foreign language
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Resumen

Desde principios del siglo XXI, la accesibilidad de los medios de comunicacién
ha adquirido una mayor atencién en Espafia como una especialidad dentro de la
traduccién audiovisual, convirtiéndose en uno de los campos con mayor
potencial y proyeccidén tanto a nivel académico como profesional (Pereira y
Lorenzo, 2021; Permuy, 2021; Sanz, 2017). En el ambito propio de la traduccién
audiovisual, autores como Navarrete (2022), Arias-Badia & Matamala (2020),
Avila-Cabrera et al. (2016), Diaz-Cintas (2007) y Navarrete-Moreno (1997) han
sefalado las habilidades que deben desarrollar los audiodescriptores, con el
objetivo de ofrecer una formacion mas amplia y efectiva: creatividad, conciencia
social, sensibilizacion hacia la discapacidad, dominio de las lenguas y culturas
implicadas, capacidad de vehicular adecuadamente el significado, e
interpretacion de la imagen, entre otras. Ademas, esta practica favorece el
desarrollo de dichas competencias en lenguas extranjeras, tal como han
demostrado los estudios centrados en la traduccion audiovisual didactica (TAD)
(Avila-Cabrera, 2021; Incalcaterra et. al., 2020; Lertola, 2019; Talavan, 2020,
2012, Navarrete, 2018).
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En el marco del proyecto de innovacion docente ADAS (Audiodescripcion en la
Didactica de lenguAs), el presente trabajo analiza algunos de los resultados
obtenidos en un experimento piloto con un grupo de estudiantes (N=52) de
diferentes titulaciones que realizaron una serie de tareas de audiodescripcion

basadas en el enfoque metodoldgico de Talavan & Lertola (2022).

Durante dicho curso semipresencial, los estudiantes completaron seis unidades
didacticas consistentes en la realizacion de actividades practicas que incluian la
traduccién interlinguistica e intralinguistica y la audiodescripcion (SP-EN). En
esta propuesta se evaluan los resultados de aprendizaje obtenidos en la ultima
actividad, teniendo en cuenta diferentes parametros: la precision léxica a la hora
de describir conceptos abstractos tales como la cultura, apariencia fisica,
emociones, gestos y humor; la precision gramatical y escritura creativa; y la
correcta interpretacién de la imagen para distinguir los elementos que deben ser

0 no descritos.

Los resultados en cuanto al aprendizaje de la lengua, las habilidades de
traduccioén, la mediacion y la concienciacion social son alentadores y abogan por
la integracion de la audiodescripcion no solo en el plan de estudios de Traduccion

e Interpretacién sino también en aquellos vinculados a la ensefianza de lenguas.

Palabras clave: Traduccién audiovisual, Traduccién audiovisual didactica,

Innovacion docente, Ensefianza del inglés, Audiodescripcion
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Abstract

Motivation is what creates the drive to learn a new language, that impulse can
come from external stimulation or from internal determination. Studying a new
language it leads to the learning of its culture which helps with a better
understanding of said language’s context, pragmatics, and real use. Cultural
phenomena in media can also inspire students to approach a new language due
to their interest in its cultural features such as costumes, music, food, or
uniqueness. Therefore, curiosity about culture may be one of the possible intrinsic
motivations to learn a language and media the way students encounter that
culture for the first time. With this research proposal we want to explore if the
culture in media affects our motivation to learn languages and how it influences
our preferences towards them, and the implications it may have in the classroom.
We aspire to determine when and how this interest originates and how long it
last. The main goal is to create a methodology that helps spark curiosity in our
students regarding culture and languages by introducing new topics and allowing

them to explore on their own.

Keywords: language learning, motivation, culture, media
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Audiovisual Translation

Pilar Rodriguez Arancon
Universidad Nacional de Educacion a Distancia (UNED)

prodriguez@flog.uned.es

Abstract

Didactic Audiovisual Translation (DAT) aims at the improvement of students’
second language skills through activities that can exploit many of its different
modes. The objective of this presentation is to illustrate how DAT can also
support the development of intercultural competence. A quasi-experimental
design was used with volunteers from the subject Traduccién de Textos
Generales y Literarios Inglés-Espariol, which is taught as part of the third year of
the Degree in Estudios Ingleses: Lengua, Literatura y Cultura at UNED
(Universidad Nacional de Educacion a Distancia). This Teaching Innovation
Project presented the students with six voice-over lesson plans, each scaffolded
in four sections (warm-up, video viewing, didactic voice-over, post-task) that took
around one hour to complete. All of them had implicit and explicit cultural
contents. In order to assess the impact that this content had, an ad hoc
questionnaire was used. It presented a combination of close questions that used
a Likert scale and semi-structured open-ended questions. The data shows that
the students perceive the combination of the DAT tasks with the cultural contents

as a motivating factor that aids learning.

Keywords: didactic audiovisual translation; intercultural competence
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Degree in Teaching at Universidad Pablo de Olavide
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Abstract

Since its introduction in 2009, the Master's Degree in Secondary School,
Vocational and Language Teaching (hereinafter “Master’s Degree in Teaching”)
at Universidad Pablo de Olavide (UPO, Seville, Spain) includes the optional
module of Bilingual Teaching. This responded to the needs detected among
active teachers involved in bilingual programmes (Morton, 2013; Pavon et al.,
2019).

In this module, the future teachers of the Spanish education system are
introduced to the theoretical and methodological foundations of bilingual
teaching, and the relevant legislative aspects at regional and national levels are
also reviewed (e.g. Junta de Andalucia, 2017). In a second phase, these proto-
teachers put into practice what they have learnt and develop appropriate teaching
units for the bilingual teaching of their specialised subjects, following Moore &
Lorenzo (2015). In addition, the syllabus includes specific sessions on the
evaluation of bilingual schools (Pavon, 2018), equity in bilingual education
(author, 2021), and how to collaborate with language assistants in the classroom
(Ministerio de Educacion y FP, 2021).

The aim of this article is to share the methodology followed in the Bilingual

Teaching module of the Master's Degree in Teaching at UPO with other university
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lecturers and the education administration. It will also show and analyse the
teaching units developed by the students in the last four academic years (160
students). Finally, the academic results obtained by the students and their
impressions will be evaluated. These were collected through official satisfaction

surveys.

Keywords: bilingual teaching, teacher training, Master’'s Degree in Teaching,
teaching methodology, CLIIL
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Abstract

Didactic Audiovisual Translation (henceforth, DAT) consists of the use of tasks
based on Audiovisual Translation (AVT) in which students are expected to
produce audiovisual products to develop their language skills in an integrated
way. Specialised Translation requires a deep knowledge of a field that is not
usually part of the general knowledge. Translation for Tourism is an emerging
discipline within the field of Specialised Translation. This experience consists of
the development and implementation of a DAT-based lesson plan on Audio
Description (AD) which aims at fostering language skills through the translation
of audiovisual touristic texts. The lesson plan has been tested with N = 22
participants enrolled in the third year of the Degree in Tourism in Italy. This study
explores participants’ perceptions on the process of doing the lesson plan and on
the development of the language skills through this task-based approach. The
results show that participants perceive they have improved their language and
cultural skills, and that they find the task motivating and enriching. Further studies
with a longer sequence consisting of more LP and a bigger sample is required to

validate the results.
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Keywords: Didactic Audiovisual Translation (DAT); English as a Foreign

Language; Specialised Translation; Audio Description (AD)
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